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Some Plan to 8ecomeTeacliers: Determinants
I of Career Specifications-Among Rural Youth in

Norway,,Germany and the United Statesli

Modern gocieqes.allochte enormous idths and sizable portions of their ()tick
. .

gets and capital resources to support viable and efficient systejlitf education

(wide - Banging, rationallykihanized networks of schools, competent pergonnel, and

functionally effective curricula),/ A big share of these investments oes toward- .

the training.of young people foriteaching roles... Indeed, ip most societies,to.

day teacherscomprise the largest category of professionals and, beciuse

of normal attrition and a general growth of the educational establishment; the

training of recruits to'staff the teacher corps is an important national prior

ity and an extremely expensilie Proposition.Y.

In the United States; for example, there are currently about two and a half

.million teachers emplyed at the primary and secondary school levels a they
;

Constitute abodt olio - fourth of America's professional work force (U ted States

Bureau of Census; 1970). Assuming a teacher turnover rate of abo t 8 percent

per year, the current annual demand for-additional certified t chers-lp around

200,000 (Frankel and Beamer, 1975). Training the necessary eaaceMents, which

hormalli requires four years of teacher's college, isunq stionably a big and..

costbi business.

For an.i.sociitY4, of course, a system of formal ducation-serves as the
7

basic mechanism for behavioral and ideological so alzation; its mission is to
/,

;bridge the old and the new - to' build upon the ast toward the future (Durkheim,

1956; _bowman, 1966; Park, ,943; Schwazweliler and BroWn, 1962): Teachers are

delegated a key role in that process./ As professional cliss, they occupy a

strategically central and sensitive posi tOri in the genera social organiza-.

Lion and relative to the. forcei of so etaLdevelopment aid change)!
,, .
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Yet,despite the enormous cost and obvious importance tb any modern society
.

1 . .

of'maintaining aldicatedcorps of professionally/icompeterit teacher's, our know-
.

,

1

inir
_ledge of the compleZ processes `and associated fact4rsithat affect the tracking

of certain young peoplgaward careers i'n teaching is rather limited. An exten-

sive search of,the contemporary literature in sociology and education (facil-

0

itated in part by accessing the ERIC/CRESS files), turned up very few works

bearing upon this particular issue. -EYcept for a study by Pavalko (1965), which,

is derived from Wisconsin data and deals with differeptes in the:characieristics

of bbys and girls sdlecting teaching careers, most researches delving into the

problem tend to.-use small; unrepresentative samples and are rather limited id,

scope (see, -for example,' gest, 1948; Betz,-1973; Carlson, 1951;.Floud and Scott,

1961; McGuire and White, 1957; Watt nberg, 1957; for and excellent review and
4

bibliography of earlier studies on i soda] background of teaching see, Char-

J

ters, 1963). .50me of these'reseirChes rely Won data from case studies of

teachers. Many are more concerned with. personality attributes of youths recrui-

ted into teaching than with their social origins (for a-review of this litera-
.

ture,.see Ge*ls and Jackson, 1963). Few.if any tap the selection process at

critical decition-making points. And, although thR effects. of school and Cdmmu-

nity Contexts on the teacher role have been considered, no empirical study has

,come to our attention that has employed a cross-national comparative strategy in

researching the social background of teachlers.51 (One gets the impression that

societal context and its macro - structural Mechanisms for sortfhgLout young

OeoPld for career roles in society are regarded as of little consequence or as

"given" conditions that cannot be altered and, therefore, neither Direaten the

validity of research designs an system-specified findings nor grouse our scien-

tific curiosity).

1,
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The relative Paucity of sociological research on the issue of teacher re-

-

cruitMent is perhaps understandable. Much of the recent American literature on

career choosing behavior addresses the "status attainment" problem and the va;lobs
(

occupations "chosen" by young people are couched in status terms. Iniariabff;
4

"teacher" is assigned to th "professional" category or to a.specific ordinal
,

position on some appropriate status or prestiip scale. Researchers generally

. .

seem unconcerned that teachi g is often the more popular. choice among high school

students and especially so among rural youths and girls. This fact, of course,
.

is undoubtedly relevant to thq proper, interpretation of findings from .such stud-

ies; indeed, we could speculate on the measurement'distortions that can resulti

when, for example, half or moreoof the cases classified at dieupper end of a

status,hierarchy are located at one specific point on the scale. In any event,

t he situs dimension Of career choosing behavior merits greater attention than

it has received in recent years; such a strategy, whether concerned with a wide

range. of occupational types or with .14ingle occupation, would serve to btioade
-,

-,.. s
our' perspectives on the phenomenon'in question'and to complement the results

)..\

obtained and conclusions drawn from researches concentrating on the status di' men-

sions of career choice.5/
.4

The present inquiry, across- national comparative study, was designed.with

this aim in mind. Although our attention focuses specifically on teaching as a

career goal among rural young people in Norway, Germany, and the United States,

we are also concerned with the general patterning of career ambitions (the status

dimension ')jn all three societies . These patterns, to some, extent,,reflect the

.normative circumstances and structural conditions ("the big picture") that affect

the specification of particular career interests and the meaningfulness of alter-
,. x /

native status attainment strategies. 'Our approach takes into account the relative

proportion of youths who are planning to. enter the professions (upward mobility

5
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chances), the relative attractiveness of teaching in relation teother professions,
.

(status.attainment strategies), and the organizational character of the educa-1 .

.tional systems in these three societies (sorting -out mechanisms). Within the.cdm-
. .

I.
-..--

parative framework, various determinants of career choosing behavior are con-
.

. .

: i t
A .

sidered: the sex role factor, residence place, father's occupational status, and
:-ti

scholastic performance level attained.

Our inquiry is exploratory. We belieye that the teaching profession, as a

career choice or status-attainment strategy, may often serve as.a.feasible option

for ambitious young people whose alternatives, for one reason or the other, are

relatively limited. Where opportunities for upward mobility and professional or

elite status are restricted (by the very nature of prevailing social and econoMic

realities), teaching may be perceived and/or function as way up and out," (i.e."
.

as a transitional stage on a ladder of upward intergenerational mobility). .Thus,

we would expect teaching to be a mo.reattractive profession.41 career line for

girls, rural-reared youngsters, children of manualworkers,:and those students who

have not performed exceptionally well scholastically. Bays, town-reared youngsters,

children from middle-class families, and exceptionally good scholars have access

tojoaareater raIge of professional career options and, consequently, would be less

in teaching.§.lik ,tOseek out a career
- -;".1.?",

COWA4EKE PERSPECTIVES .
.

,.,;(ti . .

Aittlaogh the educational system of 'Norway, Germany and the United States can
,

be safeio have similar functional goals, there are markK.differences in organize-
,

. '

and in the niannIF by which young people are Sorted-out,for higher education.

These differences havbeen noted and discussed elsewhere (Schwarzweller,1973i/land

Lyson, 1974). For resent purposes, nevertheless, it is useful and perhaps necess-

' a6, to summarize b iefiy, some of the more relevant points of comparison.

fr

. '
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Mexican children..hormaliy complete 4,Jeast twelve years of dchooling.tre-
-.. .

4. ,
.... -: ,- e- 4 7,

1,ore they Oeeligibre 4 oans4der c.ollege.or advanced iocational training: :This,.
. . ..,. ,

. :

is usually arranged as-six ori.eight'ydars of pripary.plus six or four years of., .
, .

, .
:, .

.

V..

tr

s
..,4 -4

-

ii

a secondary. sctobi ":"
, ,..

.
S , ''.-,

In Norway, on the other hand, the basic educational'trAck is nine years be-,
.

.
,

. . .. .
- ginning at age 7;'sixzyeari of elementary (berries-kale) plus three years of cm-

,, . .

prehensiVe school (ungdomsskole). The-cothpreheitiye school is the basis for a- .1

mission to all Secondary schools'in,Norwa;-: --whether the gymnas or any of the

nuwerous kinds of-vocational and technicl schools. Upon completion of the compror
.

'hensivelschool, pupils must take ageneral'examination and those who do weir,'

have followed.the gymnas oriented plan in theirinin9 year, and have made good

grades in other subjects not covered by the exam, may gain admission to the gymnas.

At the conclusion of the gymnas experience ; now generally a three year program,
.

student take a."ftaitiOnaliy administered matriculation examination (examin.artium)

which serves.as a major qualifyinghurdle for admission to the universities,

, .teachers' trianina.coileges,and other ins of higher education:
..

In Germany, the .usorting-outu of youngsters for-fl schools occurs\.,

-
4

Only about one-fourth of the.Germah youth popul4ion.enters the secondary school

track (Gymnasium or Realschule). only those who successfully complete the.nintg

year of Gymnasium and pass'the terminal exam (Abitur) aTe'eligible to attend the

universitY or. teacher's training college (Paedagogischen Noclischule):For ihose

who remain in'the elementary school track, 2 dr years of additional vocational
-

training or apprenticeship beyond tbe VolksiOule level is mandatory. -4ince the
S . ,

options of an academicgoal theri haiebe,en virtually bypassd,Inost youngsters at
0 .,

that point are eager to begi .a.work.career..

. ,

7. ., ..
,

'4

.
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`Athieied status Is the organizing principle for the system of social mobil-

Ity in all thri45ocieties (understandably so, for thesesocieties share certain
1*/

poljficl", ideological and cultural traditions -- they arkindRitrialized,. modern-

andesfiiicturally similar in many respects) Nevertheless, there are noti/ie

di ffefer4es in -how this principle is instituted, Emphasizing very early. selection,

Parental invelv&ment at crucial. decision-making pointi, and relatively rigid'
. .

tracking, the German system is extremely sensiti -ve to traditionalized social class

'norms. The Norwegian system can also A described as a sponsorship model (Turner,

'1960). however, unlike tide German, tracking occurs at a later stage and is based
,

more upon prior scholastic achievements and' standardized testing. In the Amelpican

,

case, Wch Turner (1960) describes as a "contest model," structural bariiers to .

.0

upward mobility are not as rigidly formalized and, according to the prevailing'

American ideology, educational opportunities are virtually open? all who are

'willing to devote their enenid in that drectioh. "Tracking,"lhowever, is be-

coming evident within an increasing number of high schools 4Kitsuse and Cicourel,

63) and local and iegion0 Variations in the quality of schooling are a fact

of life in'Ameiice..
,i t .

RESEARCH AOOMIES
. ,

O

'research :d.ata''are,,Oom cross-national project which was designedjo

alehieVe'a.reagna0.1.ujigh"degree of comparAility at all stages 4pof the research
. '-±T , ,

. , .. 0

procets IbqIudjil§',,selecfion of tudylopulatiorit, instrument construction, data .

;-

tbitetiOn*techniquie rileasyr'ement_and coding prOeedUres,, arid analysis strategies.
'

Information was-.colledtedslgring for se0i)tate,Af,-coordincated,phases of
. ,

field work: in three regions of Germany. (19664in three regions, of Kentucky,
.

(1968); in Wee regions of Norway, (1969); and in a West "Virginia coal 'county,

11970). The regions were- "chosen to represent, in,so -far as possible, a wide range

8
*?.

0

C

4
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of rural socioeconomic circumstances within each society; included are a rural
e

low-income area, a mixed-commercial farming-industrialized area, and a more

heavily industrialiied rural area. These regional settings are "rural' in.an"

ecological sense; they are comprised of small towns, villages and open-country
A
nd

-,,residences rather .than of metropolitan centers and cities, Farming tray, or may

not be an important enterprise in an_area; it is not, for example, in the West

Virginia coal-fieldcounty, Nevertheless, in comparison with the general 'plopu-
.

lations in these three countries, the study populations are more heavily weighted

toward rural social origins (Schwarzweller1973; for a detailed discussion of

these regional settings and an analysis of the effects of regional. variations on

the structuring of educational and mobility plans of rural youth in the American

case, See Lyson, 1976). ,

Questionnaires were administered in classrooms eithrby a member of the re-

search staff'(in the American case).or by regular school,,personnel. who had been

"instructed on the correct procedures throuppeetings with the research,directort

and school officials (jn the German end. Iforwegian cas.es):. In all cases, informa-
1 ,

. ,

, .

tion was collected just before.a majo point in
,

,

the educatiopal
,

. .
. , . ,

, career track: .

:
. .

, - .

_ , , . ,
,

.

,. i ,
. . ; .. ., .

..

OccUpational career plan was <leterMined from'responses to an open-ended ques-
(

, ..
.

, ,

itio0: "What kind lffeOf. rwok:r o you actually expect that you will b e'doirig as a .- ., .
. ... . :,.

, , , , ..---

jnie oceupaigony", fThis was,Preceded by a more general_question that Mferredto

,
and "idear,career".) Responses were dlassified in both status and .situslterms ,. 7

. .. .. .
. ,_ I, ..

. .

occupations

.. .:.

/ o _ ,

f 4

with tpecific such as teacher,coded'separately. 4Sta.tuslraning flowed .
I/. A 4,

'' , a 'S. I '47 % , . * ....% fi 4 '
Ape',Edwardts scale approa0 and..judget Wei'eisked_tNc)asif,Y.,.vague .cases.. ,

,.--

,,
.. 6 t - ; t r .

.* . 4^' 4_,. *. .-., : ,, ,. i -, ... sr., ie , .
Father's manual-,nonmanilal DccuPatilinal .StatuS' 1,s' tividat an indlbant of socialr

. ,.,

,
,

class.lwigin -1nce it asfUres
-
a high degree9fcross'-gbdietaIequiValency 4Schwarz:- ,

.. , - . , , ,: ..,.,-; y- ). 'S. P: of
' -I %,0 : ,

wel ler ,- 1973). The ,necessary iofbrmatibri.las bi5taithed' trotrain :epert-endkii question,
<", . . 4' ,

. / . .-,
, ( , _ ,,. .0My. . i;lo . ,i. z : I. .. ,..r:

: $ ;
#

.. ' o 4,
,
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This variable, along with place of residence open- country or small village vs.

town orlarge village) and sex are introduced as conditions to elaborate the basic

analysis.

/ Scholastic Performance level was'determinet from cumulative grade av rage

:\

attained in in school. Inithe American case, a field worker obtained the necessary 1:
.

information directly from class records in each of t e 21 sichOols. In Norway
.

IP

and Germany, on the other hand, grade averages were obtained from class records

by the principal teacher and the rankings were reported in 'ross terms: thirds

and quartiles. Although somewhat different procedures were ployed to co lect

ata, the resulting measures, eventually reduced to simple, dich tomized, o dinal

sc les, dre basically equivalent. In all three cases, it should be noted; the _

rankings 'a e vis-a -vis graduating peers in the particular school and it in term/

of all other pu 'ls in the study population; local standard of scholatt c abilit

,

are emphasized (for an analysis of the effect of scholastic performance on ,the

structurjffyf ambition, see Schwarzweller, 1976).

SEX DIFFERENTIALS

FINDINGS

1. Patterns,of.Career Choice

Boys generally are more inclined toward profe ional careers than are girls
:,

(Table 1). Many,girls1 of course; plan to marry and be mewormiker soqprafter
..-

,
.

t,,

completing their baSic
N..

schooling. Although the re omitted m the present anal-
.

ysis,,thfs.was 'the, stated intention of abou 15 percent of the A ridan higfl school

and Noritegjan un9domsskole girls.Z1 Taking t ese cases Into*ount exaggerates.

4
sex different:14U by' lmut four percent (thus, in'fact; only 23.5.percent of the

American hii3hfthbol and 18.2,percent.of the Norwegian ungdoMsskOle girls plan on

profesgional.ftareert

1.0
.

e 4

4
,A;11;
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We also observe (Table 1) that sex differentials (percentage differences be-

tween boys and girls) are remarkably similar in the American high school, and Nor:

wegian ungdomsskole cases, even though the American stude4p.exhibit greater in-

terest. (proportionately) in professional careers than their Norwegian' counterparts.

In both cases, however, controlling on residence place (observed by comparing.

Tables 2A and 2B) specifies the sex differential effect; it obtains among "town"

youths but not among those from rural neighborhoods. Likewise, sex different4lls

are more pronounced among.high scholastic achievers and working class youths than

molt lower achievers and youths from middle class families (Tables 3 and 4).

At t e secondary school levels in Europe, sex differences in orientation

towe.d professional careers are much stronger, with the German Gymnasium case
4

manifesting a rather extreme pattern favoring males. Since sorting-out for: pro-

fessional career opportunities occurs earlier and in a more formally structured

manner in the European than in the American system of education, norms affecting

.

sex differentiation in career goals undoubtedly exercise considerable influence

at these critical transitional points. In the American case too, sex differentials

are known to intensify at every step up the ladder through college,and..post-college

educatir to professional career status. (Currently, the, professional wol force

in America is about 60 perctnt male).

One may infer then, as some scholars do, that in striving for the upper reaches

ortheoccupational hierarchy, gids tend to experience and/or perceive_greater

cOstraintsland fewer opportunities}than boys 'and, c9nsequently, they are less
d, .

likely to aspire to entering the contest. In any event, in'our subsequent inter-

.

"

etation of findingi that bear upon the question "whachooseS to become a teacher?"

it is clear that we must consider the pattern of sex differentiation in the nature

and range of professional career desiderata and opportunities.

.

11

f



German 'Gymnasium level. IN.

1

1

, 4

2. Popularity of a'Teaching. Career
.N.

.Amo \Q. rural youth who aspire to enter.th

edly the,rst popular career choice.. Table 1 eports the pgrcentage of boys

10.

profesions, teaching in undoubtt

to those choosing other profess-ian-
.

and girls who plari)to be teachers relative

al careers 'and other lesser-status. career%lternatives.

In all cases, the doMinant theme and obvious dre cbaracteriAs the

upward mobility atpirat'ions of,ruraf girls is "to becomg a teacher." This theme

is especially strong among American high school girl , over 80 p rcent of those

.

wh6 aspire to professional careerip.want to become teachers. The relative attract-
:,--

iveness of teaching as a professional career goal of girls'is y sli§htly less

strong in Norway and only moderately reduded (to 65 percent) the German Gymnasium,

case.

Althqugh boys seem to recognize a broader, more varied ange of professional

caresoptions that compete for their attention, teaching also the most popular:,

professional career choicecf_ boys. .Among those.who aspire to profesSional

careers, about one-third favors teaching; the proportions are remarkably similar

in the'American and Norwegian cases and only slightly less (26 percent) at the

(11'

In all four contexts, sex differentials in the' popularity of'teach'ing yis:a:

v s othet professions are eiceedingly-trong.

toward teaching careers, however, is somewhat

than in the European cases.

,These patterns of sgx differentials

place, father'.s occupational

account%(Tables 2 through 4)

attained exceptionally good

portion of boys than girls pl

.

'The"relative inclination of girls

greater in the4011rican (Q = .82)

are essentially maintained when residence

status, and scholastic, performance are taken into

8-
Only among Norwegian gymnes students who havem.4.

astic records, do we find a slightly larger:. pry

annii9 to enter 'the teaching profession (32 vs. 29

12 ,

.



percent);
.
indeed, teaching is almost as popular a professional career choice

among boys as among girls at this level. In general, however (and the general-

1 -

ization is particularly important at the American high school and Norwegian
. .

.1
ungdomsskole levels), the basic pattern of sex differences in the relative popu-

t
larity of a teaching career holds despite tht introduction ,of three, potentially

'disturbing conditional variables'.

An additional, albeit rather obvious fact. should be noted: the stream of

youngsters dr awn toward the teaching profession -14 composed predomina;Itly of.

females. Among all youths who aspire to become teachers, the proportion of girls

is 55 percent at the Secondary levels in Norway and- many, 60 percent at the

Norwegian ungdomsskole level, and 66 percent in the American high school Case.2/

American schools, of toIrse, have traditionally relied more upon female teachers

than Piave European schools,(yurrently: about 69 percent of all elementary and

Secondary'school teachers in the United States are women) and such structural

iaiosynceacies tend to be reflected in the career Odosing:patterns of the vari-
,

ous cohorts.

These finOngs, then, clearly demonstrate the ehor opularity and criti-
,

c
-cal 16portance'of teaching as-a professidnal career option for girls, and espe-,

. . -
cially-so fdr American (rural) gjxls. It is also an important professional career

., . . .

. .
.

alternative for boys. to be sure, but by no Means does it play as dominant a rdtle

in- setting the tone Of status- striving).nd the character of ambition among boys

.

as.it does for girls.
p'

- fd

Before we discuss the implications of these findings in greater detail, let '

us briefly explore the effects manifested by thrgerconditional factors.

"

RESIDENCE FACTOR

The study populations. were drawn from a wide range of regional socioec n

,situations that are basically ".rural" in character. Students and schools in
e'

4.

1.J
e



metropolitan centers were excluded 44 design and, consequently, generalizations

must be addressed to the rural "hinterland" sectors of these three societies

and intersocietal comparisons must be formulated cautiously. Within the given

contexts, however, it is possible to distinguish youngsters who reside in the

rural countryside (farms, open-country residence, or in the European context,

small villages or hamlets) frOm those who reside in towns or small, provincial

cities: Categorized in this manner, residence place also effectively descrim-
.

mates in terms of school location (and associated characteristics, such as

size) and, therefore, provides a simple "control" over school effect.

In the American case, for both boys and girls, teaching is a more popular

professional career.goal among those reared in rural, open-country environs than

among those reared in towns (Tables 2A and -28). "Rural" youngsters, of course,

are in general somewhat less inclined toward professional careers than are their.

"tom?" counterparts. Alsimilar pattern obtains for Norwegian girls at the ungdom-

sskole level and, in a more striking fashion, at the gymnas level. (Indeed, the

enormous popularity of a teaching career.among rural-reared gymnas girls tends

to inflate their level of professional career ambition somewhat .above, that of

town - reared gymnas girls). A quite different pattern emerges for Ndrwegian boys.

i.OY;?rom town are more likely to aspire to professional careers:but the rela-

Vve popularity of teaching vis-a-vis other professions is comparable among town

agpural-reared Norwegian boys at both ,the ungdomsskole and gymnas levels. In

the German Gymnasium case, othe other hand, residence place manifests little

effect, either for boys or for girls, on degree-of professional career ambition

or on the relative popularity of teaching.

Although place of residence is associated to some extent with tke relative

popularity of teaching a0k.a professional choice among girls in rural dNorway anJ
the Unite States, differentials in levels of status aspiration between "rural"

14
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and "town" girls are rather weak (not nearly as sharply'differentiated as they

are among boys). Hence, it is certainty of theoretical, import to.note tftat

"rural" girls oriented to the professions are more.likely to, consider teaching.
P

This phenomenon (or reve41 effect), no doubt, has something to do with sex differ-.

entials and residence-related factors in the distribution of career` opportunities.

For boys, however, in both the American and Norwegian cases, rurality man- .

ifests a greater "dampening" influence upon level of status aspiration than it

does for girls. 'Even so, and consistent with the generalized inference suggested

above (namely, the "reversAi.effect"), residence place is also associated with
'

the relative poplargiy of teaching among American boys. The effect, however,

does not obtain afro boys in Norway. It may be that the teaching profession

enjoys a stronger status and a firmer image as an approp;late career line for

males in Norway than itdoes in America.

German Gymnasium students represent an extremely elite segment,of Germany's

youth population. '14t this level, the place of residence effecton-career choice

patterns-is negligittle.

An earlier stub in Wisconsin (Pavalko, 1965) found that High school seniors

planning on 4 career 'kin teaching do not seem to be drawndjsiroPortionately from

av particular Commihity-sizkcategory. This, the author says,"impliet that

- ;_size of community of residence does not operate as a selective factor in the

attraction of youth to the teaching field." Our methodological approaches and
4 . *

r
e

analytical strategies Are quite different. Nevertheless, it is clear that findings
-- ,

from the present study,- particularly those that apply to-the American and Nor-
.,.,

wegian cases - are not consistent with those from that earlier study. We, of

course, have 'focused special attention on ruaLpegional contexts; rural regionalt.
variations in the relative popularity,of teaching exist and are especially strong

--....
.

. .
I,, . 7 .

in the case of American boys. In any event, although, this question certainly



Y

-
. .

merits furtherinqOry, the 14eSidential origins of recruits into the teaching

.

profession is nOt as critical an issue with respect to
f

overall viability
4

and functional adequacy of the teaching prdtessibri.as:arli those dealing With the

14.
.

"issues of social class origins and scholastic 'background.

SOCIAL CLASS BACKGROUND.. .

It isa w411-known and fj-rmty established principle that youngsters_ from

upper7status family backgrounds hold a decidededge over their lower-status peers

in the competition for advanced education and professional careers, Except

among Norwegian gymnas boys, findings' from the'present study (Tables 3A and 3B)

are basically supportive of that generalization.,

In all cases, howeVer, and including Norwegian gymnas boys, the relative_

popularity of teaching as.a professional career alternative is greater among

working class youths than among those from middle-class origins. Furthermore,

this pattern is consistently stronger for girls than 'for boys. Indeed, at the

German Gymnasium level, social class differences. in the relative attract veness /
. . ..1 .

/
of teaching; although cleirly qiident for girls (Q = 45), are/neglig le for

,

.

boys.

, ,

As noted .earlier and by:Other,researchers elsewhere- (Alexan r and'Egitland,

/'/' -: . -4#
1974) the social class factOr,generally manifeits greater infl ence, both direct

(/'
. _,, e-----,,

. ,

and indirect; on the status 'aspirations and attainments of rls than of boys.
. . , . u- , ,

Hence, ifive view a carer in. teaching as an intermediate or lower - levet pro-:- , f / .

fessional option on thelinter§endfational Mobillity Tad r% (a familiar /and com-

prehensible wdrk role
i

lnd one that Suggests a feasib Strategy for moving "up"
.

from a situation characterized,by a paucity of com ting rolemocjels and strate-

gies) then it is'not'surprising to find somewhat reater 'social class differentials.

in the relative 'popularity of teaching, among gi is than,Of boys. Eioys.in general

16.
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are not as encumber by'-norMative constraints in the patterning Of career mo-

bility; similarly, iris from middle-class families have more going for them_i'n

overcoming those. onstraints than do girls from,working class families (the
,

Tatter, if they are professionallY-oriented, are more likely to consider a career

in teaching).
,

These endings, then, suggest a rather interesting phenomenon 'relevant to

current li es of research on the yelaiionship between social cla.ss origins and

the stat s aspirations and attainments of rural youth.

SCHOL IC PERFORMANCE

A student's record of scholastic performance is determined by a variety of

. ors, events, and circumstances.' Intellectual ability, of course, plays .an

ortant part. But grades are affected to some extent well by a desire to
r

arn, .general attitude -toward the classroom situation, anti,kability to cope with

the social demands of teachers and peers. 4rom whatever perspective, scholastic.

rank attained is undoubtedly a useful and appropriate ,indicsator ofa youngster's

potential effeCtiveness as a teacher 'beCiuse.of the attitudinal dime/100N:
^i

perhaps more relevant to the purposes a hand than standard I.Q. scores or...the
a

like. All other things being equal, W 'expect that students who emerge from the

school system with credentials of excellence are more likely fodo well someday

...--,in.,gotitions of responsibiliiy withiri, that'System.

Tables 4A and 4B repoit. patterris of ,carder choice by icholasW.performance
. ,

,ranks (studentt in the upper -third of their school class rompaned with their .

,-

1ioWer-ifinked peers). In all four cases , , the, direptionally. good scholars "are. far
. f , t
. V

more likely to aspire to .professiobal ... 15 '
, , .

i . ,-. .... a -'
gong girls (Table 4A), ,only 10 the Norwegian gymnas iaie, does sch

.

olastie;
.1 - , ;. .

rank manifest a significant (and rather substantia.1)0feren'ce in the relltie,
, .

r' 4, ' ' '.

.popuTiritY of teaching. Indded, 'Iiiiwgr-ranked (and,_p,resumablyless qOalifiedl,'..i.... .
... r.

1/4

o . ,t if Trii .
,=- , ,,.-7 . ..t

',,,1 1 7 ,: , , .

--',r ; .
,', .0 ---...
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s girls are far more inclined toward teaching careers than are

olA,stical4 talented classmates; the latter lean toward careert

science, and academia. One should note, however, that over two -

Norwegian gymnas girls who have attained scholastic excellence

g on professional careers; they are without a doubt a highly motiva-

tious, and'rather elite group of young people even when compared, for

instant with their counterparts. at the German_Gyhasium level.

Among girls in the American high school, Norwegian uligdomsskole, and German

G nas um, there are no discernible differences associated with scholastic per-

forma e rank in the relative popularity of teaching. Girls filnd teaching

extra ely appealing 'professional career line and, perhaps because of its over-:

whelping' popularity andits- normatively sanctioned-- "appropriateness" for girls,

scho antic ability does not emerge as as,relikant.factor affettihg the decision

to biecome teacher. On4y in Norway at the gymnas level do professional career

opportunities other than teaching evidence competing influence and girls who

have done exceptionally well at the gymnas level tend to focus their professional

career goals (and preferencety on-other professional alternatives. The drama*

Norwegian
.,

differente in pattern between Norivegian ungdomshole and gymnas suggests that .

. .
A

...- / .

........

a'co4arable phehomenon might be observed.in the American use if a all:lege-level
-- .

population were introdyceditnto:our analysis.

Among boys in the AMerican case (Table 4B), a

manifrsted between scholattic performance rank and

a professional career Option. Teaching, we infer,
-

or is viewed as a less demanding,qareer fine relative to other professions; boys
e 4'

weak positiVe association is

the popularity of teaching as-

is accorded lesser.itatus and/

whqse scholastic records reflect a stronger competitive edge in vying for more

'prestigetul, more rewarding professional careers, are notas likely to consider .

teaching.

18
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In Eurtope, on the other hand, there is a tendency for the more scholastic-

ally able boys to be quite favorab} inclined toward teaching careers and, we
ccmehatol-i14

infer, to regard teaching as a relatively desirable optioa.ft other professional

career alternatives. It may be, of course, that opportunities to attain profess-

ional status are more limited in the European than in the American context and,.

consequently, even boys who have achieved scholastic excellence are "forced" by

circumstances to consider teaching careers.

In any event, our exploratory inquiry reveals some evidence that the Ameri-

can syStem of attracting young people to the teaching profession (whether we view

that slilem as .normatively organized or based upon "self-selection") tends to be

less effective in drdwing boys from the upper'ranks of the scholastic hierachy

than does the European. The implications of this phenomenon - its empirical,

theoretical, and practical ramifications - certainly merit further consideration.

SUMMARY AND DISCUSSION

Our specific concern in this comparative-study was withthe selection'of

teaching as a career goal among rural youth in three modern, industrial societies.

To comprehend more fully the Meaning of observed differences ien the relative.

popularity of teaching vis-a-vi§ other professional'alternativei, we also,explored

the general patterning Of career ambitions. (the status dimension). The relative
-,.

clarity of .a teaching career, we believe, is dependent to some extent vo the .

. .

.

",andand character of alternative status attainment stretegies available to young
,

.

\
.

.

.

. .

peo Within the comparative fraMework, our attention focused on varfous.deter-

minan s ' career choosing behavior: the sex-role factor, residence place (com-

munity con xt), father's occupational status, and achieved scholastic perfOrMance
. 1.

level. Atij dinal facts,' albeit quite relevant to the issue 4.1; hand, were not

considered; ne rtheless, for explanatory purposes we ventured. some inferences about

ungerlying motiliaponal dimensions (noted by the use of such terms as "strategy of

career Selection").

19
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A career in teaching, we observed, is by far' the most popillar professional

career choice of'rural young people in these.three societies, and especially of

girls. Although girls generally are less inclined toward professional: status

than are boys, the overwhelming majority who contemplate professional careers

aspire to teach.'- Indeed, one might say that the dominant, theme and obvious

dream characterizing the, upward mobility aspirations of rural girls is "to

become a teacher." This is especially so among American (rural).high school

girls; over 80 perceRt whiS-aspire to professional careers want to become teachers.

Boys on the other hand, in both Europe and America, seem to recognize and/or have

access to a wider and more varied range of professional career options that com-

pete for their attention; only about 30 percent who aspire to professional careers

want to become teachers.

This rather strong pattern of sex differentials in the relative attractive%
. ,

ness of a teaching career holds cross-nationally and is essentially maintained,

when various conditional variables-are taken into account: There is little doubt
k . ..

-' .
that the sex-role factor, through normatively derived expectations and/or nOrma,

lively sanctioned constraints, exerts enortmous influence on the career choosing

behavior of rural.young people in all three societies, and is the main determinant

to be reckoned with in explaining "who chooses to 'become a teacher."

The social class factor,'of courte, manifests considerable effect upon level

of status aspiration and, as generally noted, the effect is, somewhat greater for

.,. girls than for boys, We also observed that, consistently and to a greater degree

in the base of giris, teaching is a more pokier profestional career goal among
A,

those from I./Peking class families. This is not to'say that middle class youths on
,

the whole are less interested in teaching;to the contrary, they are more likely

it
to opt for a teaching career;-for a much larger proportion of them are oriented

toward professional careers and teaching commands a strIong following. Rather,, our

fifidings suggest that the range of professional options avaiable (or perceived to

be available) is more limited among working clap youths and, consequently, ambitious

t
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,
',. -

.

.- .

working class youthi are more likely to'focus upon teachidg,es an appropriate
. ,

,

-. .

strategy for attaining professional status. in other words, a carder in teaching'

appears,to represent an important-way by which lower status youths, particularly

girls, canope to achieve upward social mobility:

3

' Similarly, we found-that teaching is a more popular, professional career

choice among the more "rural" segment of boyiand girls in the American context.

In Norway, however, the rurality effect obtains only for girls, and the effect is

. virtually nonexistent among, students at the German Gymnasium level. The American

findings support our assumption that the seleCpioy of a teaching career serves as

-a feasible status-attainment strategy in a situation where other professional

career alternatives are limited. We presume that the lack of congruence -in

pattern between the American and European settings stems from differences in the

organization of educational opportunities and in'the sex-role imagery associated

with the teaching profession.

Findings are more varied with respect to the scholastic performance factor.

Nevertheless, two points merit special' - attention. Scholastic abilityappears to
I I .

manifest little effect upon the relative popularity of teaching among American

high school and Norwegian ungdomsskole girls. Furthermore, although lower achiever

American high school boys,are more likely, to consider teaching as a professional

career option than are their more talented classmates, the c6rV'ese pattern tends

tp.prevail in the European contexts.,
Aq

We ,infer fnpm these,data and the pattern of findings throughout this inquiry,
ft

9

that the teactiing.profession.is not only 1) generally regarded as an appropriate '

,and.desirable career la bysambit'ious young women, but 2) is accorded somewhat

high 'er (career choice) status among boys in the European context than in the

American. Imagery of occupation, Of course, tends to affect recruitment to it and,

it seems, the teaching profession, particularly in the United States, is also

burdened with an image suggesting that it 3) is a Tess demanding and perhaps less.,

rewarding'occupation than some other professional Career alternatives.

21
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The 60Toratory hypothesis guiding our inquiry, as We have observed, ildlds

up rather well for both sexes in the American case If we omit the scholastic

performance factor,e4 extremely difficult variable to deal,with cross-culturally,

it also holds tip quite well in the Norwegian ungdomsskole situation.. (The
.

.

ungdomsskole, /of course, is more directly comparable with the American high school

than are ,Ole secondary schools in Europe.) As a professional career goal or

status attainment strategy, the teachipg profession appears tb., serve as a feasible

/
option for ambitious young people whoSe alternatives, for one reason or the other,

arse relatively limited.
t.,

Clearly, in rural America and in certain respects also ,n rural Europe; a

career in teaching represents an important mewls by which lower status yoUths,

girls in general, and particularly girls from lower status origins, can' enhance

their lot :in life and hope to achieve a modest-degree of upward social mobility.

It may also be that choosing to become a teacher funCtions as .a precipitating

factor or catalyst.in stimulating, crystallizing, and focusing the status ambitions

of rural youth, especially those in low incomtOpiations. To the extent/ then that
. .

entree into the teaching profession beComei more competitive and demanding in the .

. .,, '.1

years ahead, this traditional "escape valve" and status attainment "model" fce ,

.
;-.

'

rural young people will become increasingly less meaningful. Such a,change, we st,

4

expect, will be manifestedby an accompanying decline III:the level of status aspi- .

rations of lbwer status youths and rural girls arikpehaps alSo by a general
r

decline.in the proportion of rural young people seekinca college. educatiqn.

22
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Micbigan Agricylpral:Experi Olt Station JourAal Article. *The data for this
..

.

, .
..

, .,
.

..

paperyer collected throwg a series of fte10 surveys organizea by H.K. Schwarz-

.

Weller With the help,,guida ce, and'collaboration of Herbert Koetter and Mathilda
. ,

.
.

.Btiffen at the Institute fu r Agrargoziolog3e, der Justus-Liebig Universitaet,
. ,

4 4 . ., _

Giessgh, Germany; James S. Brywn and Donald Bogie at the,University-df .Kentucky;
,..

John Marra and ;Thomas Lys n` Virginia University; and Helge,Soll41i and Lynne'

. ,

.
t

Lackey at the Norges Landbruksh4kole in Vollebeck,,Norway. We wish to express'
"

,

our appreciation to these and to.manY other people and agencies that helped to

.facilitate this work.

...

. .
,

2. For an excellent commentary (*the economics of education with particular.eMphasis
..* , , .S4

..

, ,
.

on 'the invettment.in human resources throt*IiTieducation, see.Bowman (1966). ..

. _

. f -,3:.'

r .. ,, , 4s4

. % :
, . .

r

.3. -See Floudand kilsey (1959) for an insigh.tful statement on the emergence of %Wit,-
. .

t ,
.

.,
. .,_

tional systems asstrategiCally important insitutionOn moddh "technological;
tili"- .

, . ,. . .

.',.'... r-.

.

. - society." ., ..
P

,f .. .

.. . r 1 .
... ,

A- . 43 .
4. See Anderson,C1559) for a suggestive note on the relevance of.soctology in the

. .

7. 1
,

s.

service of comparative educe -ion.

A number of years ago, Morris and, Murphy (1959) focused specific attention on the:.

situs-dimensibn in' occupational classifications. For:whatever reasons, their con-

cerns and suggestions have not been, pursued very actively by researchers; we sus-

pect that interest in the status dimensibn; which is derived from and so neatly

locks into our contemporary concerns with social inequalities and the nature of

. .

stratificationflystems, sfmply dominated the research
., ,

any peripheral interestscof this' kind.
4

1

4
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d tended to overwhelm.
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a

b.: This hypothesis
.
and perspective is consistent `,with prevailing assumptibns a

-

the social ortgins of teachers. Indeed, Warner and his colleagues,utiliz g

.
-

data from the Yallee City siirdies, generalize that teaching is an Avenue

moving upiard'in the class, structure (Warner, et,i1., 1944).

;.

/

. L.* P

, ft, 1 I . . .

7. At the German Gymnasinm and Norwegian gymnas levels, relatively few b r s indicate
.

. .
, .

that their career.plaa is to become a homemaker (1.1 and 3.8 percent, espectively).
. .,

: ..

8. Basically, these iAtterns also hold for American high school and No egian gymnas

students where regional settings are *trolled. It should be not , however,

that serdifferentials in the relative popularity of teaching as professional

career are considerably reduced in the West Virginia coal county ituation. (Com-

pared with their counterparts elsewhere, boys in this counts), more inclined

and girls less inclined toward teadlingvdifferences,inthe re tive proportions

chOcAing professional careers are minor). .

. .......
..

f

I t

9. oewed from this perspective, our findings can be compared w th those reported

' byPavalko (1965).

10(.. For a detailed 'analySlis of the influence of scholastic per

aniqfpon, see Schwarzweller (1976).
f

*ow

ormance level'on career

e

.1.
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